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THE. RESULTS OF AN EXPERIMENT CONDUCTED AT THE CENTRAL
MISSOURI STATE COLLEGE INDICATE THAT IN COMPARISON TO THE
CLASSROOM LECTURE APPROACH TO COMFOSITION, THE
LECTURE-TUTORIAL METHOD SAVES TIME AND RESULTS IN A SHARPER
FOCUS OF SUBJECT MATTER AND A MORE INTENSE COMMUNICATION
BETWEEN PUPIL AND TEACHER. A CLASS OF 25 STUDENTS WAS GIVEN
ONE HOUR PER DAY, MONDAY THROUGH FRIDAY. ACCORDING TO THE
INSTRUCTOR'S FLANS, CERTAIN DAYS WERE CHOSEN FOR LECTURES AND
THE REST WERE USEDR FOR INDIVIDUAL CONFERENCES WITH EACH
STUDENT. THE FARTICIFPATING FACULTY APPROVED OF THE PROGRAM,
AND AN ANONYMOUS QUESTIONNAIRE COMFLETED AT THE END OF THE
TERM REVEALED THAT THE STUDENTS WERE OVERWHELMINGLY IN FAVOR
OF IT. A LATER EXPANSICN OF THE EXPERIMENT INVOLVED TEAM
TEACHING AND THE SHARING OF ONE CLASSROOM BY TWO COMPOSITION
SECTIONS. IN ANOTHER TEAM TEACHING FROJECT, FIVE SECTIONS OF
FRESHMAN ENGLISH WERE GIVEN ONE HCUR FER DAY, MONDAY THROUGH
FRIDAY, AND ALL FIVE SECTIONS MET TOGETHER ONCE A WEEK. EACH
INSTRUCTOR ALSO MET ONCE A WEEK WITH HIS ENTIRE SECTION AND
THE REST OF THE WEEK IN CONFERENCES WITH EACH OF HIS
STUDENTS. MORE DETAILEDR CONCLUSIONS ABQUT THE SUCCESS OF THE
TEAM TEACHING PROJECT WILL BE AVAILABLE BY 1970 AT THE
CONCLUSION OF THE EXFPERIMENT. (BN)
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TWO EXPZRIMENTAL APPROACHES TO FRESHMAN COMPOSITION:
LECTURE-TUTORTAL AND TEAM TRAGHING

by
Rex 8. Burns and Robert C, Jones

I

English departments in numerous schools are analyzing, oritising,
an even changing their freshman English programs., Lamenting the
impossibility of having an "ideal" tutorial method of teaching writing,
department chalrmen and program directors turn to more economically
feasible experiments in an attempt tec finil somathing more successful than
the traditional classroom lscturs. These experiments range from irtimate
gatheringe around a televiaion set, to abolishing freshman English. At
Central Missouri State College, which has about one-hundred sections of
rréahman English ssoh quarter, two related eprrimontal programs have
besn tried and found #o be successful in quglity and in cost; a lecture-
tutorial system and a team-tesching system which makes use of generative
tranaformationsl grammar.,

The classroom lecture approach to composition una.dialikad for
several reasons, one of which was the waste of time. Students,
partioularly those in four or five day & week lecturs courses, fesl
pruuéed for tinme; more often than not, they come to ‘onva class after
another in a mood of resigned boredom, rightiy believing tﬁat only a
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small parmuntngu of what they hear will help them individually on that
partiocular thame due next Monday. Most teachers of freshman English will
admit to feeling picked-on where tims ia concernsd. Not only must they

meet the raqﬁironnnta of a lecture ayllabus to fill the class-room houars,
but the students' themss must bs taken home and graded, an unending
procass that takes up several evenings a week. And, if one holds the
belief that the purpose of freshman fnglish is to teach grammar and
rhotpric, there is some irony in the fact that the most important part
of sha course--evaluating the students' writing--takes place outside the
nohuduled‘timo and usually when the student is absent.

Having a large nunbter of lecture hours during the term creates
another type of problem for student and teacher. Wearying of repeating
the same do's and don't's of composition for the slowsr members of the
class, the teachar often finds escape by turning his laecture time into a

‘ Jolly discussion of the Freudian interpretation of "Thanatopsis" or the
; fallacy of Riesman's adaumptions; after all, such topics generate more
. exoitement then the logical structure of Swift's "Modest Proposal®™ or the
use of the semicolon. The subject mgtter of the ocourse, in short, loses
focus., Some grammar and rhetoric is taught, but a large porticn of the
- classroom time becomes a survey course in literature or an introduction
to social aciences.
Despite the clazsroom hours,; despite the paper grading at homa, the
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studont and teacher still havs not sesn enough of each other. Iﬁ ordsr %o
&vniﬁato»tho cosaunication betwoen lecturer and listener, amd in order to.
give some personal sland to the aourse, an attermpt is mado %0 have ad
lsast one individual tutbrinl session with each student per quarter or




semoster., During this mesaion, and perhapa additionally at “office hours,”
the student gets individual help on his paper. It is in this extrs session
that the student receives the momt practical and lasting instruction on
gsompoeltion-<he 1s teiking about his own specific problems and about his
own particular theme in privats with the instructor., Far less learning
takes place in the lesture hour where many problems discussed are not so
immediate and whare the returned themes ars vaguely remembered and aomewhat
stale. .

But wasted time wasz not the only consideration which led to expsrie-
mentation with the lecture-tutorial and %he team<teaching systems. Many
schools undergoing rapid population growth find classroom space, partioularly
at popular hours, very limited; one class, meeting three or four times a
week, ties up the room all year long at that hour--aven though the room was
designed to seat a lafgcr number of people. However, as many schools'
computerized class cards ruvea}, little thcught is givan‘to changing the
unit concept of one ssptioﬁ~~ona room--one hour--one teacher each day. Thg
effact on a school-wide éourso such as freshman composition means that many
gections will bs taught at unpopular hours or on a Tusad&wahuradaynSatﬁrdqy
schedule. Carefully arranged lecture~tutorial or toam-teachiné sysiems can
double or quadruple the effective use of classroom space.

Closely related to the prob}em of a crowded campuas is the mue&xtalk@d
about loss of identity among students, especially newly arrived freshmen.
Many an English tsacher, his section sixe ranging fiom tuﬁnﬁy to thirty-five

students, has had the experience of being approached by graduating senlors




who asked to use him as a reforence on an application form. One senior in
search of recommendations oxplained that freshman English was the smallest
alnéa he had and was one of the few where the teacher knew his nameaA Tutoring
sessions-~individusl contact betwsen the pupil and instructor-can contribute
to a sense of identity among students and to a greater feeling of
accomplishment among tearchers., |

But tutoring sessions are expensive, and, when added to the lecture
system, burdensome. l!sually, thiz means that the idgn of having a large
amount of tutoring s given up in favor of the lscture; however, it is
concelvable that the lectures rather than the tutoring sessions could be
given up. This was tried, and it resulted in saving time and space as well
as resulting in a sharper focus of subject mntter(and a more intense

communication betwesn pupil and teacher.

II

In the lecture-tutorial experiment, the twenty-fivs student class was
given a block of time: one hour per day, Monday through Friday. At firat,
the tiwe was used as the insiructor desired. Some held ten hours of
lecture for the first tw weeks, then shifted to tutorial seassions
exclusively for the rest of the quarter., Others held one or two hour
lectures oach week, devoting the remaining four or three hours to tutorial
sessions. Later, in order to meet the economic goal of multiplying
classroom space, the one or two lecture pericds per wsek were made mnndatarv.
It was found that, given only one section in the room at an hour, Monday
and Friday were the best lecture days. The first served to go over one
more tims the theme due that wesk, and to introduce new material, and to
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" assign the topic for the following week. Friday was ievoted to sumnarisming

c¢omonly shared errors on the thomes of that week, to repsating the
assignuent for the following weel, to answering questions, and to quiszes.
When, as shall bs explained in grester idetall below, the classroom was
shared by two sections, the beast days for lecture wera fourd to be
Monday-Tuesday for Ssction A and Thursday-Friday for Section B. The content
of those days' lectures was pretty much the same as on the Monday<Friday
sohedule§ the benefit was that each weelt could be treated as a unit, an
irrangomant.that gives many students and teachera the security of a regular
schedules The paring down of time spent in lecture meant that only ths
most necesgary materiazl could he covered--the criterion for "necessary"
being how to make the stuient write better. Thus, the focus of the course
was sharpened on grammar, mechanics, and effective presentation. It
became, in short, a gourse quite pragmatically concemmed with teaching
comPosibion.

But the quality of thought in a student's theme was not ignored.
Quite the contrary, it is eaeier and more eoffective to tell a sfmdont that,
he has written stupidly when his pesrs are not gothered around him,

The tutorial sessions enabled this kind of intsnse personal communication
one time a week with every student in the class.

The tutorial sessions were carved from the remaining hours of lecture
time, Again, there was some axperimentation with the use of these hours.
A few instructors collected the %hamas on Friday, graded them at home, and

then discussed the papers with each student at his individual sesalon.

This mathod, while lessening the burden of lecturing, did not relicve the
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~ teacher of grading papers at homs svery week. More sffective, from the

point of view of saving time and of making the interview more immediats, was
the procedure of grading the student's papsr while ha sat at the tsacher's
dide. That is, the student would show up at his conference time with his
theme; the instructor would read it and dissect it in front of the student.
Although the instructores participating in the experiment varied from
graduate assistants to scarred veterans, after the first two or three times,
none had any uneass about bringing into the open that previously aioanu

and subjectiva process of theme grading. Indeed, some reported that having
the s*udent there not only saved the time of writing in the margins of the
thema, but also made their eye sharper at spotting errors of content and
gramner.

The sections had twenty-five students. The time alloted for tutorial
sesslons was generally thres hours., Thus, only six or seven minutes could
be spent with each student. Though much could bs accomplished in bhat'time,
1t was universally felt that a class size of twenty would make the tutorial
sessions long snough. Many instructors, particularly early in the term
before the stilents became used to the system, alloted an extra couple of
hours per week for tutorial sessions, arranging them to suit the student's
free time.

In arranging the time schedule for individual meetings, some teachers
oxpor}mentod with an appointment method in which better students had fewer
meetings and worse students had more. Another varlation was to have meotings
at the student's volition--those who wanted to could come at the appointisd
hourj those who did not want to did not have to. The most effective method
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of arranging appointments, howaver, was to have a rigid schadule with esch
student showing up at six minute intervals. This insured an equal amount
of time for all, as well as giving the wesk a fixed time structurs.

At the end of the term, the students were asked to £ill out an
anonymous questionnaire. The reaction to the program was overwhelmingly
in favor of it, only three out of 230 choosing the lecture gystem over ths
lecture-tutorial system. The reasons for the majority's cholze. varied:
sheer joy at not having to sit in class four or five times a week, the
opportunity for hrtter preparation of asgignments, closer contact with the
instructor, an” clearer understanding of the instructor's evaluation of
the paper: It is iwportant to note that even @hole studoﬁts who wrote that
they expacted to rsceive a "D" or an "F" in the course favored ths pfogram;
they were the ones most likely to rejoice in getting out of class, but they
also generally felt that the chance to ses their paper graded in front of
them contributed more to their understanding. -and hopefully to a batter
grade next time--than having it graded out of their sight. |

Each student was asked on the guestionnaire to name at least two
things he disliked about the lecture-tutorial systen, Those students
who favored the lecturs system asked for the closer guidance of daily
classroom attendance. From those who preferred the lecture-tutorial system,
objections fell into two general categories: the need for additional help
for which no time was available, and a fear of adhlt responsibilities. In
the first category, the students wanted pore time with the instructor.

They felt that six minutes was too brief to assimilate all that was being.
told them about their theme, eapecial‘y at the beginning of the quarter.

Corollary to the daéire for more tims with the instructor wns.ﬁhe wish to
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have the opportunity to ask questions about proslema which arise while
working on » theme. This objection can be met by giving the theme topic

two woeks ahead of time and then scheduliné a discussion of the assignment
a day or two before that theme is due. In the second catsgory, thé fear

of adult‘rauponaibilf%iea, students' objections varied from the inability
to profitably use free time;, to an intensification of any personality

clash between instructor and pupil, & few students admitted to an

initial disorientation in transferring to a clasa which met on the leaGture-
tutorial plan. However, despite this fear of freedom, most of the favorable
respondants felt a sanse of adventure in following & schedule so different
from high schools Another aspect of the fear of the adult world was tha'
student's unease a% standing alone in fru..t of his instructor. While
grataful for the personal attention and the privacy of the tutorial session,
it took the student a fow meetings to overcome a sense of apprshension at
having his work taker apart in front of him--and soms never overcame it.
However, this type of uneass iz not necessarily to the student’s disadvantags
as his ego-involvement in the theme contributes a major a;nao of importance
to what would otherwise bs a routine asgignment. The result is a much more
considered production on his behalf; for example, one student admitted that,
by the middle of the quarter, he looked forward to the sessions because
they wera''like a chess game.”

The feculty who participated in the program approved of it. Two
principal reasons were given: the time saved in not having ‘o take themes
home to grade, and especially the satisfaction of seeing individual -
improvements in one's students., An important partﬂaf this last point was

the knowladge that the student was paying attention during the tutorial
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aession rather than dozing in the back row of the lecturs roon. Conversely,
the lecture sessions were made more valuable bgcause of their scarcity.

Time, in short, was not wasted. Majer objections to the program were, first,
the sise of the class. While fifteen would be aﬁ ideal number, the more
econopically feasible section size is twenty--clome to the AATP recommended
under-graduate ratio of 19:1, Sacondly, some instructors felt that cutting
4down on section meetings resulted in lit~le or no attention beinz paid to
the outside reading assignments. Aside from a revision of the syllabus,

this could be remedied by quizves during gaction meetings or by basing the
themes on the reading. Bscause of the nature of the program; most of the
themas have to be written out of class. While this, in most cases, resulted
in a more polished préduct, it also led to the third objection--plagiarism.
This can be repressed in two waysz by intensive queétioning of the student
in the tutorial session, thereby naking it more painful to defend a
plagiarized paper than to do the work in the first place, and, more importantly,
by assigning detailed topics difficult to plagiarize.

A later expansion of the lecture-tutorial experiment saw two sections,
not necessarily of the same level of freshman composition, 3haring the
classroom during the week. Section A, for example, met in class on Monday
and'Tucsday, then held tutorial sessions in the instructor's office for ths
rest of the week. Section B met on Thursday and Friday as a class, On
Wednesdays, the classroom was vacant for either instructor to use if he
felt the need for an aiditional class meeting for examinations, in-class
themes, etc. Thus, the use  of the classroom was doubled. Often, the two
instructors sharing the room woull pool their métsrimlg and uyllabueel;

thus merging into the team-teaching system,
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In the team-teaching experiment, five sections of freshman English were
given a block of time: one hour per day, Monday through Friday. The first
yvear of the experiment, all five sections met together once a week in a
large lecture hall to hear a lecture by one of a team of three instructors.
Each instructor also met once a week with his specific section or combined
sections (one instructor had only one freshman English class that quarter)
for a review-discussion session. In addition to these two regular meetings,
each instructor held a third meeting~-a weekly tutorial conference--with
each student in his section or sections. These conferences were scheduled
in the instructor's office and filled out the remaining three hours of the
week allotted to the experiment. The instructor with only one section was
able to see all twenty-five of his students during these three hour periods.
Instructors with two sections saw one-half to one-third of their fifty
students during the allotted three hours and completed their tutorials
In three to six additional hours which they scheduled at periods that
matched their students' free time.

The original team-teaching project (as distinct from the expansion
of the lecture-tutorial experiment) focused upon generative-transformational
grammar and, during the fall quarter, employed a rigid tagmemic sequence
based upon the hierarchy of language forms (graphemes, morphemes, words,
phrases, sentences, paragraphs, theme) to structure the presentation of
material. During the winter quarter, the material was based on the process
of tagmemic definition (negative contrast, positive accumulation, limita-
tion of variability, arrangement of units in classes, arrangement of units
in sequence, arrangement of units on a grid or network). In recognition of

the fact that today's college student is visually oriented,
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the instructors made extensive use of the overhsad projecter to pr-écnt i1lus-
trations and examples,

With the exception of introductory and review lestures, the lectures
sach week wers designed to introduce, illustrate, and explain a concsept of
language form or a procedure of composition. Studente were given writing
assignments which demanded that they analyse, imitate, or employ the cone
cepts or procedures developed in the lectures. For sxample, during the fall,
one of the lectures dealt with the concept of ghe graphems, emphasizing the
various kinds and usss of punctuation mnrks.‘ The assignment based on this
lecture required the student to analyze and evaluate the use of a specifis
type of punctuation mark in a student-written theme,

Each instructor used his section-meeting each week for a combination
of purposes: clarification and elaboration of the assignment for the fol=-
lowing weak; screening of previous assignments to illustrate points of
grammar and matters of rhetoricj class discussion. During the regularly

scheduled tutorial cc.iference, sach student brcught in his written auaign-_

ment for that week to be read and corrected,

As in the previously discussed lscture~tutorial experiment, both
atudents and instructors discovered that the deliberate truncation of time
spent in lecture (without necessarily cutting down on the amount of sige
nificant material ordinarily presented) reaulted in a sharper focus on the
subject matter (grammar and mechanics in the fall;, rhetorical forms and
logic in the winter) and an increased attention to, greater undorntanqinﬁff
of, and more satiafactofy attainment of the goals of oioh assignment. r

The team-teaching experiment at CMS is still in process, so no ocone

clusive evaluations can be cited, It is possible to pressnt hers one




partial finding of the svaluadion precadures now being employedi

Students in experimental classes and students in Iive regular
freshman English cla=ses were given a proofreading quisz at the beginning
of the fall quarter and a similar quiz as part of - the final axamination at
the end of the quarter. The following is a breakdown of the results

(score = number missed):

First Quis Second Quis
Score  Jperimgntal  Control Experimental  Control
0-5 \ 0 0 I 0
6=12 1l 10 13 T
1320 56 L9 72 L2
2130 58 39 51 62
31-L0 11 2l 5 9
L1-50 2 5 0 L

The results tend to support the conclusion that students in the experie
mental sections retained whet they atarted out with (fourteen missed twelve
or fewer on the first quis; fourteen missed twelve or fewer on the second
quiz).and some of them impgnved their performances from quis one to quis
two (fifty-six missed 1320 on the first quiz} seventy~two missed 13-20 on
the second quiz). B

The results also tend to support the conclusion that students in regular
sessions did not retain what they started ou} with (ten missed twelve or fewer
on the firstiquiky, gevsn missed twelve or fewsr on the sscond quis), and
soma of them deteriorated in performance from quis one to quis twe (fortye
nine Qiaaed 13+20 on quis ono;fforQy-two nissed 13-20 on the second quis),
If similar results reappear on proefreading quisses given tc experimentzl
classes and control classes for the full three years of ths prepesed exe
perimant, then a more pointed conclusion might be foraulated.. y

The present year, 1967-68, is the seconi year of the team-teaching exe

perimont at Central Missouri Stats College, The team of teachers has been
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increased from three to four to test how efficiently a larger group can
cooperate in teaching freshman composition. More detailed conclusions
about the success of the program will be possible when the data for all

three years of the experiment have been analyzed.

Rex S. Burns

Robert C. Jones

Central Missouri State College
Warrensburg, Missouri




